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ABSTRACT

BEYOND THE CLASSROOM:
STUDY SKILL STRATEGIES FOR PARENTS AND TEACHERS
by
Joni Coe
July, 2001

An educator handbook containing tools and activities was designed to
help elementary school students develop successful study skills strategies.
This handbook may be used in part or as an integrated unit of study.
Strategies and activities in this handbook were selected based on research
findings, interest and developmental levels of students, as well as for the ease
of use by parents, teachers, and students.
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CHAPTER!
Overview
Introduction
Socioeconomic changes including increased poverty, single parent
homes, and dual income families heavily impact the schools. These societal
changes make it necessary for students to learn independent study skills that
will enable them to organize and function efficiently in order to meet
Washington State's Essential Academic Learning Requirements (EALRs).
Research shows that family life exerts a lasting influence on children and
parental example is extremely influential in a student's success (Coleman,
1966; Bullock, 1975). Unfortunately, not all students have access to
appropriate role models. In the past, schools looked to families to indoctrinate
their children with organization and study skills. Today however, society
looks to the school to provide this instruction and teaching those skills should
be the primary focus of every student's educational program (Alberto &
Troutman, 1995).
Organizational study skills used by successful students include:
adjusting the way students study according to the demand of the
material, making time available for studying, understanding the
purpose and importance of the assignment, and realizing the standards
that must be met. Successful students are able to identify the main idea
in new information, connect new material to what they already know,
and draw inferences about its significance. Successful students make
sure their study methods are working properly by frequently
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appraising their own progress (United States Department of
Education, 1986, p. 39 ).
While average students may learn how to use these skills, low-ability students
may need to be taught when, as well as how, to use them.

The Problem
Traditional curriculum does not address the organizational skills
necessary to meet the challenges of academic requirements. Some students
develop the study skills necessary to be successful while others get by with a
hit-and-miss system for completing assignments. However, segments of our
student population are at risk of failure when coping with the structure and
commitment necessary in order to study. These students find it hard to know
what is required, organize materials, select a strategy, and independently
complete an assignment. Therefore, effective study skill strategies are
necessary for academic success.

Purpose of the Project
The purpose of this study was to create a parent/teacher handbook that
contains lessons and activities designed to help elementary school students
develop independent study skill strategies in order to be successful learners.
This unit will provide a tool for special education as well as general education
teachers and parents to use as a reference in part or as an integrated
curriculum unit of study. Activities included in this project were selected to
provide specific skills for students in a third grade summer school program.
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Significance of the Project
The Washington State Educational Reform Act of 1993, which included
the Essential Academic Learning Requirements (EALRs) created a set of
standardized expectations for student behaviors. This in turn created an
increased need for parents and teachers to work together in order to assist
children in becoming successful learners. The emphasis of this project was to
help students develop successful study skill strategies that will assist them in
meeting the new educational standards and expectations that have been
outlined by the state of Washington.

Definition of Terms
To assist in understanding this project, terms are defined in the
following manner:
Comprehension. An active process in which readers interpret the text
in accordance with what is already known about the topic, thus building
bridges between prior knowledge and new information (Pearson & Johnson,
1978).
Comprehension Strategy A systematic sequence for understanding
text. Teaching techniques such as mapping, tree diagraming, etc., used to
help students become strategic readers (Harris & Hodges, 1995).
Essential Academic Learning Requirement CEALRs). A statement of
what students should know and be able to do at the completion of their K-12
education (Washington State Commission on Student Learning, 1997).
K-W-L charts. A three column instructional framework that begins
with what students know about a topic to be studied, moves to what students

(
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want to know as they generate questions about a topic, and leads to a record of
what students learn as a result of their engagement in the strategy
(Ogle, 1992).
Skimming and Scanning. To first examine or read something quickly
(skim). To then examine (scan) or read something carefully (Harris &
Hodges, 1995).
State, Question. Read. and Conclude CSORC). The four basic steps of
SQRC are carried out in three phases before, during, and after reading based
on the belief that learners construct their own knowledge and that new
knowledge depends on prior knowledge (Sakta, 1997).
Storv charts. maps. webs. and/or timelines. Graphic or visual
representations show the ordered sequence of events in a text. A semantic
map showing the meaning relationships between events or concepts in text,
regardless of their order (Harris & Hodges, 1995).
Study Skills. A general term for those techniques and strategies that
help a person read or listen for specific purposes with the intent to remember;
commonly, following directions, locating, selecting, organizing, and retaining
information, interpreting typographic and graphic aids, and reading
flexibility (Harris & Hodges, 1995).
Study Strategy. A systematic process for the intensive study of a
selection for retention and recall (Harris & Hodges, 1995).
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Organization of the Project
A review of relevant research in the area of family involvement and
study skills was completed using internet sources and a review of literature.
Interviews were conducted with general education and special education
teachers, as well as with reading specialists in both the Yakima and West
Valley School districts.
This handbook was developed for special education as well as general
education teachers and parents to use in part as a reference tool, or as an
integrated curriculum unit of study to assist students to develop proficiency
using study skills in order to achieve the Essential Academic Learning
Requirements of Washington State. The handbook was divided into two
sections. The At Home Study Skill Activities section complements the At
School Study Skill Lessons allowing for instructional continuity.

Limitations
The activities and curriculum included in this handbook have been
used with third grade summer school students and their families. Some of the
limitations to the success of their implementation include: socioeconomic
factors, time, culture, language, and family literacy. The activities included
in this handbook emphasize reading and writing as a vehicle for introducing
and practicing study skill strategies. Classroom accommodations were made
for those students not reading at grade level. Those accommodations include:
books on tape, paired reading, and shared reading. Additional time was
available for students before class to work with community volunteers to
complete "At Home" study sldll activities.

CHAPTER II
Review of Related Literature
Introduction
The purpose of this study was to develop a parent/teacher handbook
containing lessons and activities designed to help elementary school students
develop the specific independent study skills necessary in order to become
successful learners. This unit will provide a tool for special education as well
as general education teachers and parents to use as a reference in part or as
an integrated curriculum unit of study. Activities included in this project
were selected to provide specific skills for students in a third grade summer
school program. However, the lessons, activities, and strategies discussed
could be modified for any grade level and/or content area.
This chapter investigated two areas connected to the development of
study skills. The specific areas included in research are parent involvement
and successful study skill strategies.

Parent Involvement
Parent involvement plays a vital role in fostering children's cognitive
growth and reading success (Anderson, 1998). In fact, it is crucial for families
to understand that their children's literacy development can be fostered,
valued, and should be a shared responsibility between home and school
(Nistler & Maiers, 2000). When parents become more knowledgeable about
their child's learning, the child benefits. Therefore, it is especially
appropriate for teachers to encourage parent involvement in the literature
program. Reading activities like read alouds, shared reading, books on tape,
6
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and at-home enrichment activities can be sent home with students in order to
develop good study habits.
Teachers who are successful at promoting parent participation in the
early grades ask parents to discuss school activities with their children and
suggest ways parents can help teach their children at home. These teachers
also send home suggestions for games or group activities that parents and
children can share. Through shared activities students see that parents value
education which helps set the stage for future study habits. Nistler and
Maiers (2000) suggest a parent interview guide may be a useful tool for
teachers committed to working with families. As Morrow (1995) reports,
teachers must be aware that families use literacy in many different ways and
it is important that families feel affirmation and value. This means that
teachers must find out about each student's background and experience.
Thus, it becomes critical for teachers to work closely with parents to help
students develop effective study skill strategies.

Successful Study Skill Strategies
The Educational Reform Act of 1993, which includes Washington
State's Essential Academic Learning Requirements (EALRs), created a set of
standardized expectations and assessments for student behaviors. Because of
these new requirements, developing successful study skill strategies is more
important than ever before. Students are being asked to manage their
independent study skills, often without creating any sort of study skill plan.
However, teaching study skills is often considered to be rote and boring. These
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skills are often taught in isolation from any meaningful context and are
presented as a package of skills taught with boring exercises (Freeman, (Ed.),
1992).
Teachers must emphasize student study skills as part of the general
curriculum (Alberto & Troutman, 1995). By incorporating study skills with
specific content areas teachers can make learning meaningful rather than
abstract and students will not only learn the skills but will apply them in
other areas. These skills should be woven throughout the year and should be
aimed at a specific goal to teach students independent study skill strategies.
This can be done for any grade level and for any content area (Freeman,
1992).
Chubb and Moe (1990) identified several study skill strategies used by
successful students. Successful students are able to identify the main idea in
new information, connect new material to what they already know, and
draw inferences about its significance. Successful students are also able to
make sure their study methods are effective by frequently evaluating their
own progress. When students use these skills they are able to learn more
information and study more efficiently.
However, while average students can learn how to use these skills, low
ability students may need to be taught when, as well as how to use them (U.S.
Department of Education, 1986). Therefore, in order to teach effective study
skills teachers must also focus on those students who find it difficult to learn.
Teachers must empower those students with confidence in order to support
and foster their literacy development, yet must look to parents to provide
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positive support and opportunities for students to complete work at home
(Choate & Rakes, 1989).
Teachers know that homework is an important component of school
which can determine a students' success or failure. However, Goldstein and
Zen tall (1995) found assigning hours of homework to children who find
learning difficult brought minimal long-term benefits. Their research found
that parents should act as a guide to their children in the homework process.
For some students learning the skills that are necessary in order to complete
homework independently can be an overwhelming experience, one that is
often confusing and frustrating. Thus, study skills modeled and learned at
school must be transferred to home study practices if teachers hope to
increase a student's chances for academic success. Teachers must view
parents as partners in literacy in order to engage families in the homework
process and parents must encourage good study habits as their children
develop as readers and writers. Before implementing an at-home study skills
plan Beidel, Turner, and Taylor-Ferreira (1999) suggest teachers incorporate
behavior contracts with their students and families to ensure consistent study
behaviors.
However, in order to implement a successful independent study skill
plan it is vital to teach effective strategies for comprehension that can be used
independently. Because readers draw from background knowledge to help
them bridge the gap between what they know and what they are learning,
activating prior knowledge is critical to the success of obtaining meaning
from the text (Dochy, Seger, & Buel, 1999). The findings of a study conducted
by Idol-Maestas and Croll (1985) found by providing schema building
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activities, and anticipatory sets, students were able to connect information to
what they already knew and students' comprehension increased. This
strategy of integrating new information into similar, existing schemata
provides a framework that allows readers to organize, make inferences, and
elaborate on the text.
In the mid 1970s cognitive psychologists Stein and Glen (1979)
conducted research to identify elements that made up a well developed story.
From this research, frameworks were created to aid student comprehension.
These frameworks, or graphic organizers, are known as story webs, story
maps, timelines, and story charts and all are considered effective tools to
facilitate student comprehension and aid independent study.
The first organizational framework, known as a story chart, identifies
the main character, problem, events, and resolution elements of the story. As
a student reads they organize information into a story chart. The chart helps
readers organize and summarize facts from the story and helps them make
sense of what they read (Harris & Hodges, 1995).
A similar organizational framework for comprehension is called a story
map or story web. A story map or web is a graphic drawing that shows one
idea growing out of another. These graphic organizers provide students with a
visual way to connect ideas and events. They are effective planning tools that
help readers analyze a story in a coherent framework so they are able to
understand and remember what they read and can discuss the information
later (Harris & Hodges, 1995).
Teachers may also choose KWL charts to help students analyze and
summarize information. KWL stands for what students know, want to know,
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and have learned. It creates an instructional framework that begins with
what students know about the topic being studied, moves to what the student
wants to know as they generate questions, and leads to a record of what
students learn as a result of this strategy. Follow-up activities include
discussion, the construction of graphic organizers, and summary writing to
clarify and internalize what has been read (Ogle, 1992). This meaning
making strategy can be used before and after reading to help students
understand what they read and remember it better.
A timeline is another effective organizational framework . A timeline
illustrates what and when events happen. This graphic organizer shows
events in chronological order and helps readers to determine whether events
happened far apart or close in time (Harris & Hodges, 1995).
Reading for information is another essential study skill. Sakta (1997)
suggests using the State, Question, Read, and Conclude (SQRC) strategy when
reading for information. The SQRC strategy (Ogle, 1992) for reading of
information, influenced by the constructivist theories of Jean Piaget and by
researcher Lev Vgotsky, incorporates four key components: learners
construct knowledge for themselves, new knowledge depends on prior
knowledge, learning is enhanced by social interaction, and authentic
learning tasks promote meaningful learning. The four basic steps of SQRC are
carried out in three phases before, during, and after reading.
In the first phase, before reading, the teacher introduces the topic and
defines any difficult vocabulary. Background knowledge is also developed or
activated. Students then write their own (or choose one of the teacher's)
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statements for or against the topic. Next, students rewrite their position into a
question.
In the second phase, during reading, students read to find literal and
inferential information that supports their position, taking notes as
they read. Using this information students write a brief conclusion. The
statement may either support of refute their original statement. In the third
phase, after reading, students break up into two groups representing a
position on the topic and present their findings to the large group. Results are
analyzed through large group discussion (Sakta, 1997).
In addition to the strategies discussed, students may adjust their
reading rate. It is not always necessary to read every word, sentence, and/ or
paragraph. By skimming to first examine or read something quickly then
scanning to read something carefully (Harris & Hodges, 1995). students are
able to study texts independently. Looking at titles, headings, subheadings,
illustrations, charts, and tables contained in the text are also effective
comprehension skills and these strategies may be taught at school and
reinf9rced at home. After all, "The more elements of good parenting, good
teaching, and good schooling that children experience, the greater the
likelihood that they (students) will achieve their potential as readers" (The
National Academy of Education, 1985).

Conclusion
Effective study skill strategies are an essential component of a student's
academic success. These study skills are important not only at the
elementary school level but also impact other areas of a student's life. Parents
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play a critical role in facilitating at-home study skills progress in the
education of their children and it is important for teachers and families to
work together in order to ensure all childrens' academic success. Students
come to class with a variety of family and life experiences therefore teachers
cannot assume that all students have the skills necessary for successful
independent study or those skills needed to self-monitor their progress.
Providing relevant schemata before, during, and after reading improves
students' comprehension and study skill strategies modeled and learned at
school may be transferred to home study practices increasing the chances for
academic success.

CHAPTER III
Purpose and Scope
Purpose
This project creates a parent/teacher handbook containing lessons and
activities designed to help elementary school students develop independent
study skills and strategies. It also provides parents with an opportunity to
become involved in their child's literacy. The first component of this
handbook is an introduction that includes expectations for a third grade
independent study skill program. An emphasis is placed on at-home
enrichment activities.
The second component of this handbook includes lessons and activities
that were selected based on research findings. Classroom accommodations
were made for those students exhibiting academic behaviors that were above
or below those skills expected of typical third grade learners. The Washington
State Essential Academic Learning Requirements (EALRs) met are included
with each lesson. Activities in this project are designed for students in a third
grade summer school program and are based on chapter readings from James
and the Giant Peach, by Roald Dahl. Chapter readings determined the
sequence that study skills were introduced for this project. However, the
lessons, activities, and strategies discussed could be modified for any grade
level, subject area, and/or content area. Included in this section are
evaluation and reflection activities that encourage students to evaluate their
own progress.
A third component of this handbook is the parent information section.
These are research based tips, ideas, findings, and suggestions that are
14
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included in an easy-to-read format. Included in this section are evaluation
and reflection activities that encourage parents to evaluate their child's
progress. In addition, a copy of the Washington State Essential Academic
Learning Requirements (EALRs) have been included for parent reference.

Scope
The participants in this program are parents and students in Mrs. Coe's
third grade summer school program at Wide Hollow Elementary School in
Yakima, Washington. The student population being served in this program
come from poor, lower-middle, and middle-class families in the West Valley
School District service area. The classroom breakdown consists of ten male
and eight female students. Of those students being served there are four
Hispanic, one Asian, and thirteen Caucasian students. The socioeconomic
breakdown of the student population and their families is reflective of the
West Valley community and the surrounding rural areas. All of the students
in the West Valley School District had an opportunity to participate in the
Summer School Program. Third grade students and their families are
encouraged to participate in this study skills program.

CHAPTERIV
The Project

The intent of this project is to create a parent/teacher handbook that
contains lessons and activities designed to help elementary school students
develop independent study skills. Lessons and activities contained in this
handbook introduce a variety of study skill strategies in easy to use "At Home
Study Skill Activities" for families. Instructions and necessary materials are
listed and/ or included.
Successful students are able to identify the main idea in new
information, connect new material to what they already know, and draw
inferences about its significance. Successful students make sure their study
methods are working properly by frequently appraising their own progress.
While average students may learn how to use these skills, low-ability students
may need to be taught when, as well as how, to use them and parent
involvement is critical in developing these skills.
A review of relevant research in the area of parent involvement and
study skills was completed. This handbook will provide a tool for special
education as well as general education teachers and parents to use as a
reference in part or as an integrated curriculum unit of study. Activities
included in this project were selected to provide specific study skills for
students in a third grade summer school program. Lessons and activities were
created based on information from the book James and the Giant Peach, by
Roald Dahl. However, the lessons, activities, and strategies discussed could be
modified for any grade level and/or content area.

(
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Lessons and activities developed for this project are designed to
introduce study skill strategies at school. Follow-up lessons and activities are
included for families and students to work on together at home. These take
home activities are designed to encourage student mastery of study skills in a
variety of situations and settings. Parent involvement in the At Home Study
Skill Activities is encouraged.
Chapter readings determined the sequence that study skills are
introduced for this project. However, the lessons, activities, and strategies
discussed could be modified for any grade level, subject area, and/or content
area. Included in this section are evaluation and reflection activities that
encourage students to evaluate their own progress.
At School Activities introduce those specific study skills necessary for
students to complete work independently and to become successful learners.
At Home (family) Activities are designed in an easy to read format and can be
completed in less than thirty minutes. Each "At Home Study Skill Activity"
is linked to a specific study skill strategy that has been introduced in the
classroom and discussed in chapter two. The Essential Academic Learning
Requirements ( EALRs) in reading and writing are included with each
activity and the purpose for the study skill is given. The materials necessary
to complete these activities are readily available at home, school, or in the
community. Activities in this project are adapted from and based on a
variety of sources including Learning to read and write: Developmentally
Appropriate practices for young children, A joint position statement of the
International Reading Association and the National Association for the
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Education of Young Children (1998), internet sources, interviews with
teachers in special education, general education, and reading specialists in
the Yakima and West Valley school districts.
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Introduction
The Educational Reform Act of 1993, which includes the Washington
State Essential Academic Learning Requirements (EALRs), created a set of
standardized expectations and assessments for student behaviors. Because of
these new requirements, developing successful study skill strategies is more
important than ever before.
This handbook was created in response to parent requests for additional
tools and information on how to help their children meet these rigorous new
standards. The skills and strategies included in this handbook were selected
based on research findings, interest and development levels of students, as
well as for their ease of use by parents, teachers, and students.
The lessons and activities included in this handbook are presented as
examples of how teachers may focus on study skill strategies as part of a unit
in reading or written expression. The lessons presented in this project were
developed based on the book James and the Giant Peach. by Roald Dahl. The
focus of each lesson is the study skill. Lessons and activities are designed so
that study skills are introduced at school then reinforced with a
corresponding At Home Study Skill Activity.
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General Guidelines for Parents
"It is crucial for families to understand that their children's literacy development can be
fostered, valued, and should be a shared responsibility between home and school" (Nistler &
Maiers, 2000).

Dear Parents,
It is important for your child to see that you value education. Your
attitude toward learning helps set the stage for your child's future study
habits. In an effort to work together with families, I have developed a unit on
study skill strategies that involves the families in shared literacy activities.
The focus of these activities is to teach study skill strategies that can be used
at home and school.
You will find a copy of a "Homework Habit Plan" included for you to
review and sign with your child. In addition, you will find a copy of
"Homework Checklist" suggestions that I hope families will find helpful.
Thank you in advance for your hard work and assistance!

Mrs. Coe
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(
Homework Habit Plan

Archer, A. (1989). Skills for Success. MA: Curriculum and Associates.

Please note: Content on this page was redacted due to copyright concerns.

(
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Homework Checklist

Goldstein, S., & Zentall, S., C1995). Homework workbook: A seven step plan to hassle free
homework. New York, NY: Specialty Press.

Please note: Content on this page was redacted due to copyright concerns.
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Dear Parents,
Today we started our unit on study skills. In the weeks ahead your child
will be bringing home a variety of activities for you to share. Your child
should have all of the materials necessary in order to complete these
assignments.
It would be helpful if you would preview the assignment(s) with your

child by:
1.

Reading the directions

2.

Asking your child to restate the directions (in order to assess
their understanding of the expectations)

3.

Participate in the activity/monitor their progress

4.

Check their completed work (Once again assessing their
understanding of the expectations)

Your child will be bringing home an activity every other week. Our
first study skill activity will come home with your child on Monday. Thank
you again for your participation in your child's learning!

Mrs. Coe
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Washington State
Essential Academic Learning Requirements for
Reading
Benchmark 1 - Grade 4:
1 - The student understands and uses different skills and strategies to read.

To meet this standard, the student will:
1)

use word recognition and word meaning skills to read and
comprehend text such as phonics, context clues, picture clues,
and word origins; roots, prefixes, and suffixes of words

2)

build vocabulary through reading

3)

read fluently, adjusting reading for purpose and material

4)

understand elements of literature -- fiction
such as story elements, use of humor, exaggeration, and figures
of speech

5)

use features of non-fiction text and computer software
such as titles, headings, pictures, maps, and charts to find and
understand specific information

2-

The student understands the meaning of what is read.
To meet this standard, the student will:
1)

comprehend important ideas and details

2)

expand comprehension by analyzing, interpreting, and
synthesizing information and ideas

3)

think critically and analyze authors' use of language, style,
purpose, and perspective

28
3 - The student reads different materials for a variety of purposes.
To meet this standard, the student will:
1)

read to learn new information such as reading science and
mathematics texts, technical documents, and for personal
interest

2)

read to perform a task such as using schedules, following
directions, filling out job applications, and solving problems

3)

read for literary experience in a variety of forms such as novels,
short stories, poems, plays, and essays to understand self and
others

4)

read for career applications

4 - The student sets goals and evaluates progress to improve reading.
To meet this standard, the student will:
1)

assess strengths and need for improvement

2)

seek and offer feedback to improve reading

3)

develop interests and share reading experiences
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Washington State
Essential Academic Learning Requirements for
Writing
Benchmark 1 - Grade 4:
1 - The student writes clearly and effectively.

To meet this standard, the student will:
1)

develop concept and design develop a topic or theme; organize
written thoughts with a clear beginning, middle, and end;
use transitional sentences and phrases to connect related ideas;
write coherently and effectively

2)

use style appropriate to the audience and purpose use voice,
word choice, and sentence fluency for intended style and
audience

3)

apply writing conventions know and apply correct spelling,
grammar, sentence structure, punctuation, and capitalization

2 - The student writes in a variety of forms for different audiences and
purposes.
To meet this standard, the student will:
1)

write for different audiences

2)

write for different purposes such as telling stories, presenting
analytical responses to literature, persuading, conveying
technical information, completing a team project, explaining
concepts and procedures
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3)

write in a variety of forms including narratives, journals,
poems, essays, stories, research reports, and technical writing

4)

write for career applications

3 - The student understands and uses the steps of the writing process.
To meet this standard, the student will:
1)

prewrite generate ideas and gather information

2)

draft elaborate on a topic and supporting ideas

3)

revise collect input and enhance text and style

4)

edit use resources to correct spelling, punctuation, grammar,
and usage

S)

publish select a publishing form and produce a completed
writing project to share with chosen audience

4 - The student analyzes and evaluates the effectiveness of written work.
To meet this standard, the student will:
1)

assess own strengths and needs for improvement

2)

analyze effectiveness of own writing and set goals for
improvement

4)

seek and offer feedback

Study Skills Overview
Ja1nes and the Giant Peach by Roald Dahl

Chapters Study Skill Focus

At School Lesson

At Home Activity

1-6

Analyze & Evaluate

When I Grow Up

Remember When ... ?

7-8

Skimming & Scanning

Scavenger Hunt

What's in Newspaper?

11-13

Compare & Contrast

Compare & Contrast

Word Webs

14-16

Adjusting Reading Rate

One Minute Dash

The One Minute Dash

17-24

Sequencing: Beg, Mid, End

My Turn, Your Turn

My Turn ... Our Story

25

Skimming & Scanning

Skimming & Scanning

Skhnming & Scanning

25

Analysis/Evaluation

K-W-L

K-W-L

26-30

Reference Skills

Word Detective

The Dictionary Game
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Map Skills

Help!

Hidden Treasure

37

Organizing Information

Convincing Menus: Mind Map

The Peach Cafe

37-39

Adding Details

Witness Letters

Family Letters

39

Diagrams

Rock, Paper Scissors

Creating a Diagram

1-39

Sequencing

Wall Story

Comic Strip Order

1-39

Analyzing

Build/Analyze Stories: Story Map Build/Analyze Stories

<:,:,
>--'
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AT SCHOOL STUDY SKILL STRATEGY #1
When I Grow Up ....
Analyze & Evaluate
Readers must be able to record information so they can discuss
(analyze) the information later. A journal is an excellent way for
students to write about everyday events, record thoughts, and practice
adding detailed information.
Benchmark 1: Writing EALR 4.0
The student analyzes and evaluates the effectiveness of written work.
Materials needed:
Paper (journals or notebooks) and pencils
Activity:

After reading chapters 1-6 in the book James and the Giant
Peach by Roald Dahl

1.

Remind students that James Trotter could not do whatever he
wanted when he lived with his aunts. Just like you there were
certain things he was not allowed to do. (Class can brainstorm
ideas)

2.

Give them the writing prompt: When I grow up ....
Allow time for students to write.

Extension Activity:
Ask the students to share their journal entries. Have them analyze
their writing: Can this really happen? What would I need to know/need
to learn in order for __to happen? Is it safe?
Assessment: Completed writing samples
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AT SCHOOL STUDY SKILL STRATEGY #2
What's In A Newspaper: Scavenger Hunt
Skimming & Scanning
It is not always necessary to read every word when we read. Skimming

and Scanning are important study skill strategies. Students will
"Skim" to get a general idea of what is in the newspaper, then "Scan" to
find specific items.
Benchmark 1: Reading EALR 1.3
The student will read fluently, adjusting reading for purpose and
material.
Materials needed:
newspapers, highlighters (1 for each student), Scavenger Hunt List
Activitv:

After reading chapters 7-8 in the book James and the Giant
Peach by Roald Dahl

1.

Tell the students that today they will be going on a Scavenger
Hunt

2.

They will have( __ ) minutes to find all the items on their list.

3.

Pass out newspapers and lists.

4.

Working independently, in pairs, or in teams tell the students,
"Get ready ... Set ... Go!"

Extension Activity:
Have students generate their own lists of items to find and create new
"Hunts."
Assessment:
Completed newspapers/lists.
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AT SCHOOL STUDY SKILL STRATEGY #2
What's in a newspaper: Scavenger Hunt List
.... something to eat
.... something to drink
.... something to play with
.... something to ride in or on
.... something to wear
.... something to living
.... something hot
.... something cold
.... something that's big
.... something that's small
.... something that uses electricity
.... something that makes you smile
.... something that makes you frown
.... BIG black print
.... teeny,

tiny,

.... a number
.... a male
.... a female
.... a store

print
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AT SCHOOL STUDY SKILL STRATEGY #3
Compare and Contrast
Students must be able to connect new information to what they
already know. Building schema before, during , and after reading
through analysis is important for successful independent study.
Benchmark

1:

Reading EALR 2.2

The student will expand comprehension by analyzing, interpreting,
and synthesizing information and ideas.
The student will tell how things are the same and/or different.
The student will tell how things are different.
Materials needed:
Pencil and paper, the book James and the Giant Peach by Roald Dahl
(Activity can be used with other books)
Activity:

After reading chapters 11-13 (or after chapter 25) in the book

.James and the Giant Peach by Roald Dahl
1.

Choose a character from the story.

2.

To Compare:
Write this prompt on the board:
(Character jn the storv) and I have several things in common.
First,

. We both also

. A third thing we

have in common is _______
3.

To Contrast:
Write this prompt on the board:
(Character in the story) and I have different ideas about
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(He/She) thinks ______ . I think
_____ . The only problem is __________
4.

Ask students to write paragraphs from the board using the
writing framework from the board.

Extension Activity:
Ask the students to write original paragraphs using comparison or
contrast to develop their paragraph.

Assessment:
Completed paragraphs.
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AT SCHOOL STUDY SKILL STRATEGY #4
The One Minute Dash: Adjusting Reading Rate
Reading quickly and with ease is very important to successful reading
and for developing independent study skills. However, it requires
practice to become a fluent reader.
Benchmark 1: Reading EALR 1.3
The student will read fluently, adjusting reading for purpose and
material.
Materials needed:
The book.James and the Giant Peach by Roald Dahl or a book at the
students's reading level, a timer, Reading Record
Activity:

After reading chapters 14-16 in the book .James and the Giant

Peach by Roald Dahl
1.

Tell the students:
"We are going to play a game called The One Minute Dash. I
want to see how many words you can read in one minute."
Find a place in the book where the students should
begin reading.
"When I say go, I want you to begin reading out loud. After one
minute (or when the timer goes off), I'll tell you to stop."
When the students are ready to begin reading, say, "Get
ready ... Set ... Go!"
Check your watch. After a minute, say, "Stop."
Have students count the total number of words they read and
record the number of words on their Reading Record.
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Reading Record
date

title

words per minute
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AT SCHOOL STUDY SKILL STRATEGY #5
My Turn, Your Turn-- Group Story
Sequencing: Beginning, middle, end
Being able to organize information into a logical sequence is an
important study skill.
Benchmark 1: Writing EALR 1.0
The student will write clearly and effectively.
Writing can be fun but it really comes alive when you write a story
together with the students.
Materials needed:
timer, paper, and pencil
Activity:

After reading chapters 17-24 in the book ,James and the Giant

Peach by Roald Dahl
1.

Have the class form three small circles.

2.

Choose an exciting story title (such as Seagulls Rescue Boy from
Giant Creatures

3.

Hand a piece of paper to one of the students in each circle and
have them write the title on a sheet of paper.

4.

Invite those students to write the first sentence.

5.

Tell the students the will have two minutes to read what has
been recorded. Then they will have two more minutes to write
the next line.

6.

Take turns writing sentences until the story is complete.
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Extension Activity:
When the story is finished invite the students to an "author share" with
the large group. Discuss the "genre" of the stories. Could this one be
true? Why/why not?
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AT SCHOOL STUDY SKILL STRATEGY #6
Skimming and Scanning
It is not always necessary to read every word in the text. In order to
make studying easier look for things like titles, headings, words in dark
type, and so on.
Benchmark 1: Reading EALR 1.3
The student will read fluently, adjusting reading for purpose and
material.
Materials needed:
encyclopedias, reference books, student textbooks for social studies or
science
Activity:

After reading chapter 25 in the book James and the Giant Peach

by Roald Dahl
1.

Ask the students to look around the room quickly. Tell them they
have gotten a general sense of the room by examining it
quickly.

2.

Choose an item in the room that is fairly small. Ask the students
to look around the room until they find the object.

3.

Point out the first action was like "skimming" or reading quickly
to get a general sense of the text, and the second action is like
"scanning" or reading through material to find a specific piece of
information.

4.

Select a chapter in the students's textbook. Ask them to "skim" a
chapter to get a general sense of what the chapter is about. Ask
them to explain what they found.
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5.

Next, ask the students to "scan" for a specific piece of
information.

Extension Activity:
Ask the students to use this strategy on a variety of articles, items, or
assignments (newspaper and magazine articles, cereal boxes, junk
mail).

* This activity can also be used to "research" characters and/or setting
grasshopper

spider

ladybug

London

centipede

peaches

silkworm
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AT SCHOOL STUDY SKILL STRATEGY #7
K-W-L
A K-W-L chart is a study skill strategy used to help students understand
what they read and helps them to remember it better. K-W-L stands for
what readers Know, Want to know, and have Learned.
Benchmark 1: Reading EALR 2.2
The student understands the meaning of what is read, expanding
comprehension by analyzing, interpreting, and synthesizing
Materials needed:
Topic, paper, and pencil
Activity:

After reading chapter 25 (can also be used with chapters 11-13)

in the book .James and the Giant Peach by Roald Dahl
1.

Make a three columns on a sheet of butcher paper. Label
them: "Know," "Want to know," and "Learned"

2.

Tell the students that today we will be reading about (creatures
in the story}.

3.

Tell the students to write everything they know about this topic
in the "Know" column.

4.

Next, have them list any questions they may have about the
topic in the "Want to know" column.

s.

Together, read the chapter (article or text) thinking about the
questions you listed.

6.

After reading, ask the students to go back to the chart and list the
things they learned about the topic in the "Learned" column.
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Compare this list with the items in the "What I want to know"
column to see if their questions were answered.
Extension Activity:
Ask the students to use this strategy when reading in their science or
social studies book. Have them do research (look back over what they
just read) to find answers to questions they may still have.

*

Use prior to Lesson 6 if you want to link this lesson to "research" in
Lesson 6

K-W-L
WHAT I KNOW

WHAT I WANT TO KNOW

WHAT I LEARNED

.p.

u,
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AT SCHOOL STUDY SKILL STRATEGY #8
The Word Detective: Reference Skills
Working with reference books like a thesaurus is an important study
skill for learning about words.
Benchmark 1: Reading EALR 3.0
The student reads different materials for a variety of purposes.
Materials needed:
Paper, pencil, thesaurus, Word Detective booklet
Activity:

After reading chapters 26-30 in the book James and the Giant

Peach by Roald Dahl
1.

Before reading: Explain to the students that today they will be
playing 'Word Detective." Tell them that before they read
through the chapters they will be "Scanning" for interesting
words.

2.

Have the students choose 3 words from the chapters and record
the word(s) and the page number they were found on in their
Word Detective book.

3.

After reading: Have student look up the words they recorded in a
thesaurus. Choose one word from the thesaurus that means the
same as the word from the story.

Extension Activitv:
Have students rewrite the sentences from the story using their new
word from the thesaurus. Does the new sentence make sense? Does it
change the author's voice?
Assessment: Completed Word Detective booklet.

Word
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Detective

Name ____________ _
© Joni Coe, 1997

Vocabulary
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Look through the chapter in your book. Find each vocabulary word and
copy the sentence on the first line exactly as it appears in your book. On
the second line rewrite the sentence using a synonym or phrase that
makes sense and keeps the same meaning.

1

7

1

7

1

7
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AT SCHOOL STUDY SKILL STRATEGY #9
Help!
Map Skills
A map is a special kind of drawing or picture that shows an area in
detail. It is important to be able to get information from maps.
Benchmark 1: Writing EALR 2.0; Reading EALR 3.0
The student writes in a variety of forms for different audiences and
purposes.
The student reads different materials for a variety of purposes.
Materials needed:
Paper, pencil, colors, markers, and/or colored pencils
Activitv:

After reading chapter 32 in the book ,James and the Giant

Peach by Roald Dahl
1.

Ask the student to draw a map of their neighborhood. Include
trees, houses, vacant lots, etc. Tell students to be sure to note
their location on the map.

2.

When the maps are completed, tell the students: "You are being
chased by a thief who wants to steal your pet rock! Suddenly, you
see the police homing pigeon and with amazing luck, you catch
it!

3.

Tell the students to write a paragraph to attach to the bird,
giving the police directions, explaining the fastest way for their
squad car to get from (name of the school, a store, the police

so
station, etc.) to you. Be sure to get the attention of the police
with a good topic sentence. Use directional words like north,
south, east, west.

Extension Activity:
Ask students to imagine they are hiding their pet rock somewhere on
their map. Write direction "clues" to its location. Ask students to take
turns using the map to find each others' pet rock.
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AT SCHOOL STUDY SKILL STRATEGY #10
Convincing Menus: Mind Map
Being able to organize information is an important study skill.
Opportunities for organizing information through writing are all
around us, even when the subject is food.
Benchmark 1: Writing EALR 2.2
The student writes for a variety of purposes.
Materials needed:
paper, pencil, Mind Map
Activity:

After reading chapter 37 in the book .James and the Giant

Peach by Roald Dahl
1.

Ask students to think of a food they really love or think is
absolutely disgusting!

2.

Ask the students to brainstorm ideas/prewrite why they feel so
strongly about it.

3.

Have them write about the food they either like or dislike.

4.

Instruct them to give all the details they can to convince us why.

Extension Activity:
Prepare a menu based on the food items the class wrote about. See who
can come up with the most disgusting meal "menu combinations"
and/or the most delicious meal menu combinations based on students'
descriptions.
Assessment:
Completed writing samples.
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AT SCHOOL STUDY SKILL STRATEGY #11
Witness Letters: Adding Details to Writing
Adding detail to writing can enable students to share important
information and events. Being able to organize this information in to a
logical sequence is also an important study skill.
Benchmark 1: Writing EALRs 1.0, 2.3; Reading 3.0
The student writes clearly and effectively.
The student writes in a variety of forms for different purposes.
The student reads different materials for a variety of purposes.
Materials needed:
Paper and pencil
Activity:

After reading chapters 37-39 in the book ,James and the Giant

Peach by Roald Dahl
After reading the book James and the Giant Peach by Roald Dahl:
1.

Imagine you are a witness to the giant peach flying overhead.
Write a letter to a member of the class. Describe what you saw in
detail.

2.

Give your completed letter to the student you addressed it to.

3.

When the student receives the letter, have them read it and
write a response. Have them ask (write) questions for
clarification.

Extension Activity:
Repeat the letter independently with another student.
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AT SCHOOL STUDY SKILL STRATEGY #12
Creating a Diagram: Rock, Paper, Scissors
A diagram is a special kind of labeled drawing or picture that shows the
important parts of something. It is important to be able to get
information from diagrams.
Benchmark 1: Writing EALR 2.0; Reading EALR 3.0
The student writes in a variety of forms for different audiences and
purposes.
The student reads different materials for a variety of purposes.
Materials needed:
rock,paper,pencil
Activity:

After reading chapter 39 in the book James and the Giant

Peach by Roald Dahl
At the conclusion of the story James ends up living in the giant peach.
The pit symbolizes security/safety in James' life. Discuss symbols in our
lives: clothing, hair, jewelry, homes, cars, toys, video and electronic
equipment, etc. Tell the students that today they will create a "pet."
They will create clothing, hair styles, personalities, etc. for their pet.
But first they must create a diagram (plan) of what they plan to do.
1.

Have students bring a rock to school (about the size of a small
potato works well).

2.

Tell the students that this is their pet rock. They will have to
feed, clothe, and care for this rock in the days ahead.

(

3.

55
Tell the students students to create a diagram showing how they
will clothe (decorate) their rock. Remind students that each item
has a purpose (have students determine beforehand if decoration
for status is considered a purpose), and must hold up to the next
few days of survival (handling). Be sure to have them label items
on their diagram.

4.

As you walk around the room ask students:

Q:

What is the ___ made of?

Q:

Where is the ___ located? (listen for directional
words like: in front of, beside, behind, on top of, under, on
the right side of, etc.).

5.

Ask "why" questions such as: "Why did you put_ on your
rock

6.
*

?"

Ask "what" questions such as: "What is the ___for?

A variation of this study skills focus could be:

Creating a Diagram: Rock, Paper, Scissors
A diagram is a special kind of labeled drawing or picture that shows the
important parts of something. It is important to be able to get
information from diagrams.
Benchmark 1: Writing EALR 2.0; Reading EALR 3.0
The student writes in a variety of forms for different audiences and
purposes.
The student reads different materials for a variety of purposes.
Materials needed:
box, paper, pencil, markers, crayons, etc.
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Activity:

After reading chapter 39 in the book ,James and the Giant

Peach by Roald Dahl
At the conclusion of the story James ends up living in the giant peach
pit. Tell the students that today they will create their own giant "pit"
(shoebox) home. Using a shoebox students first create their diagram,
then create their shoebox "pit" to live in. Each item inside their pit
must have a purpose. Be sure to determine beforehand if decoration is
considered a purpose. But first they must create a plan and diagram of
what they plan to do.
1.

Have students bring a box to school (a shoebox works well).

2.

Tell the students that this is their giant "peach pit." They will
have to design and construct their home in the days ahead.

3.

Tell the students students to create a diagram showing how they
will construct their home. Be sure to have them label items
in their home on their diagram.

4.

As you walk around the room ask students:
Q:

What is the

made of?

Q:

Where is the ___ located? (listen for directional
words like: in front of, beside, behind, on top of, under, on
the right side of, etc.).

Q:

What is the purpose of the _ _ ?

Assessment:
Student diagrams
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AT SCHOOL STUDY SKILL STRATEGY #13
Wall Story: Sequencing
When children read, it is necessary to keep major events in order.
Benchmark 1: Reading EALR 2.0
The student understands the meaning of what is read.
Materials needed:
butcher paper & marking pens (1 for each group), the book .James and
the Giant Peach by Roald Dahl, (This activity can be adapted/used
with any book)
Activity:

After reading chapters 1-39 in the book ,James and the Giant

Peach by Roald Dahl
1.

After reading James and the Giant Peach ( or a story that
students enjoy) break up into groups of 4 students: recorder,
reporter, supply person, researcher.

2.

Have groups write out the story's sequence of events in complete
sentences.

3.

Ask groups to cut sentences into strips and mix them up.

4.

Rotate groups and ask the students to put the frames in the
correct order, tape them on butcher paper, and display them on
the wall.

5.

Once all the stories are in order, have the reporters share their
stories with the large group.

Assessment:
Teacher observation, completed Wall Stories
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AT SCHOOL STUDY SKILL STRATEGY #14
Building Stories: Story Map
A story map is a visual way that helps readers analyze a story in a
coherent framework so they are able to understand and remember
what they read and can discuss the information later.
Benchmark 1: Reading EALR 2.0
The student understands the meaning of what is read.
Materials needed:
Story Map Outline, list of partner share questions, paper, and pencil
Activity:

After reading chapters 1-39 in the book James and the Giant

Peach by Roald Dahl or a book at student's independent reading level
1.

Assign the students to work in pairs (Can be paired by similar
interest, read the same book, etc.).

2.

Ask them to tell/retell the story they just finished to their
partner. Use the list of questions below for discussion prompts.

3.

Students discuss literature using discussion questions for
partners.

4.

After the students finish discussing what they've read, ask the
students to make an outline using the Story Map Outline.

Extension Activity:
On the back of your paper, change the ending to the story. Ask
yourself, what if... ?
Assessment:
Completed Story Map and writing piece
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Literature Discussion Questions for Partners
Ask your partner to read part of the story that identifies the characters.
Ask these questions:
Q:

Who story is the main character?

Q:

How do you know for sure?

Q:

Where does the story take place? (town, city, country,
today or in the past).

Q:

What makes you think so?

Q:

What was the problem the main character of the story
was having/facing?

Q:

How was the problem in the story worked out? (That is
the resolution of the story).

Story Map Outline

Creative Teaching Press

Managing the Whole Language Classroom
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Please note: Content on this page was redacted due to copyright concerns.
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AT HOME STUDY SKILL ACTIVITIES
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AT HOME STUDY SKILL ACTIVITY #1
Remember When .... ?
Readers must be able to record information so they can discuss
(analyze) the information later. A journal is an excellent way for
students to write about everyday events, record thoughts, and practice
adding detailed information.
Benchmark 1: Writing EALR 2.0
The student writes in a variety of forms for different audiences and
purposes.
Materials needed:
Paper (journals or notebooks) and pencils for you and your child.
Activitv:
1.

Plan a special trip with your child (to a museum, the zoo, a
ball game, grandma's house, or another place of special interest
to your child).

2.

Tell your child you are taking a journal so that you can write
about your experiences too. Compare your journals throughout
the day and at the end of the journey. Discuss the sequence of
events you've recorded and note the details included in each
other's writing.

Extension Activity:
Ask your child to continue the journal for a period of a week, month,
etc. Find a special spot to keep their journal safe. Ask them to review
their entries from time to time and share what they have recorded.
Remember when ... ?
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AT HOME STUDY SKILL ACTIVITY #2

What's in a newspaper?
It is not always necessary to read every word when we read. Skimming

and Scanning are important study skill strategies. Students will
"Skim" to get a general idea of what is in the newspaper, then "Scan" to
find specific items.
Benchmark 1: Reading EALR 3.0
The student reads different materials for a variety of purposes.
In the book ,James and the Giant Peach by Roald Dahl, the news of the
flying peach traveled fast. Crowds gathered and radio, television, and
news reporters from around the world were there to cover the story.
Materials needed:
newspaper, butcher paper, glue or tape, and pencil
Activity:
1.

Look through the newspaper with your child and talk about what
you find.

2.

Ask questions like:
Q:

What kinds of things did you find?

A:

jokes, weather, news stories, Dear Abby, movies,
advertisements, etc.

Q:

Does the newspaper have a table of contents?

Q:

Where would you look if you wanted a job?

Q:

Where would you look if you wanted to buy a car?

Q:

Where would you look if you wanted to find a sale on
clothing?
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Q:

3.

Where would you look if you wanted to find a sale on food?

Together make a plan to create a newspaper. Divide the butcher
paper into four parts. Example: News, Sports, Comics, Jobs.

4.

Have your child look through newspapers and cut out stories to
glue into each section.

Extension Activity:
Encourage your child to write a newspaper story about something that
happened or have them draw a comic strip for their newspaper.
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AT HOME STUDY SKILL ACTIVITY #3

Word Webs
Students must be able to connect new information to what they
already know. Building schema through analysis is important for
successful independent study.
Benchmark 1: Reading EALR 1.2
The student will build vocabulary through reading.
The student understands and uses different skills and strategies to read
Materials needed:
Pencil and paper, word web
Act1v1ty:
1.

Choose a word such as food. Ask your child to think of other words
that tell more about the word food. Children might think of types
of food (pizza, hotdogs, hamburgers, icecream, or popcorn) uses
for food (eating, celebrations, holidays, or traditions) or words
describing how food looks or tastes (delicious, sugary, hot, cold,
smooth, creamy).

2.

Write the wordfood in the center of the word web. Next,
ask your child to write the descriptive words you listed and have
them connect these words to the main word. This illustrates to
your child how these words are connected and form a "web."

Extension Activity:
Together, see how many other word webs you can make.
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AT HOME STUDY SKILL ACTIVITY #4
The One Minute Dash
Reading quickly and with ease is very important to successful reading
and for developing independent study skills. However, it requires
practice to become a fluent reader. Your child must practice reading
quickly. Remember though, too much practice at one time is not
helpful.
Benchmark 1: Reading EALR 1.3
The student will read fluently, adjusting reading for purpose and
material.
Materials needed:
A book at your child's reading level (check with your child's teacher if
you need suggestions), a watch or clock with a second hand (the timer
on a microwave or oven works too).
Activity:
1.

Tell your child:
"We are going to play a game called The One Minute Dash. I
want to see how many words you can read in one minute."
(Parent) Point to a place in the book where your child should
begin reading.
"When I say go, I want you to begin reading out loud. After one
minute (or when the timer goes off), I'll tell you to stop."
When your child is ready to begin reading, say, "Get
ready ... Set ... Go!"

(
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Check your watch. After a minute, say, "Stop."
Count the total number of words your child read.
Extension Activitv:
Together make a chart to show how many words per minute your child
has read in one week, two weeks, a month, or more.
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AT HOME STUDY SKILL ACTIVITY #5
My Turn, Your Turn-- Our Story
Being able to organize information into a logical sequence is an
important study skill. Writing can be fun but it really comes
alive when you write a story together with your child.
Benchmark 1: Writing EALR 1.0
The student will write clearly and effectively.
Materials needed:
Paper and pencil
Activity:
1.

Choose an exciting story title.

2.

Write the title on a sheet of paper and invite your child to
write the first sentence.

3.

You write the second line. Take turns writing sentences until the
story is complete.

Extension Activity:
When the story is finished invite the family to a story-reading session
or read the story to the family during dinner.
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AT HOME STUDY SKILL ACTIVITY #6
Skimming and Scanning
It is not always necessary to read every word in the text. In order to

make studying easier look for things like titles, headings, words in dark
type, and so on.
Benchmark 1: Reading EALR 1.3
The student will read fluently, adjusting reading for purpose and
material.
Materials needed:
student textbooks for social studies or science
Activity:
1.

Ask your child to look around the room quickly. Tell them they
have gotten a general sense of the room by examining it
quickly.

2.

Choose an item in the room that is fairly small. Ask your child
to look around the room until they find the object.

3.

Point out the first action was like "skimming" or reading quickly
to get a general sense of the text, and the second action is like
"scanning" or reading through material to find a specific piece of
information.

4.

Select a chapter in your child's textbook. Ask them to "skim" a
chapter to get a general sense of what the chapter is about. Ask
them to explain what they found.

5.

Next, ask your child to "scan" for a specific piece of
information.
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Extension Activity:
Ask your child to use this strategy on a variety of articles, items, or
assignments (newspaper and magazine articles, cereal boxes, junk
mail).
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AT HOME STUDY SKILL ACTIVITY #7
K-W-L
A K-W-L chart is a study skill strategy used to help students understand
what they read and helps them to remember it better. K-W-L stands for
what readers Know, Want to know, and have Learned.
Benchmark 1: Reading EALR 2.2
The student understands the meaning of what is read, expanding
comprehension by analyzing, interpreting, and synthesizing
Materials needed:
Newspaper article, paper, and pencil
Activity:
1.

Ask your child to make a three columns on a sheet of paper. Label
them: "Know," "Want to know," and "Learned"

2.

Ask your child to read the heading of the newspaper article.

3.

Tell your child to write everything they know about this topic in
the "Know" column.

4.

Next, have them list any questions they may have about the
topic in the "Want to know" column.

5.

Together, read the article, thinking about the questions you
listed.

6.

After reading, ask your child to go back to the chart and list the
things they learned about the topic in the "Learned" column.
Compare this list with the items in the "What I want to know"
column to see if their questions were answered.
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Extension Activity:
Ask your child to use this strategy when reading in their science or
social studies book. Have them do research (look back over what they
just read) to find answers to questions they may still have.
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AT HOME STUDY SKILL ACTIVITY #8
The Dictionary Game
Working with reference books like a dictionary is important to learning
about words.
Benchmark 1: Reading EALR 3.0
The student reads different materials for a variety of purposes.
Materials needed:
Paper, pencil, dictionary, bowl, and a list of the questions below (each
on a separate piece of paper).
Activity:
1.

Fold each question in half and put them in the bowl. Ask your
child to draw out one question at a time and read it aloud.

2.

Have your child use the dictionary to answer each question.
Questions:
Is a burnoose the cousin of a moose?
Can you bustle, hustle, and jostle at the same time?
Is a hog likely to hog all the hogmeat?
How much bread is there is breadfruit?
Is it possible for a fowl to have a jowl?
Explain why we drive on a parkway and park on a driveway.

Extension Activity:
Once your child answers these questions, ask your child to develop some
questions for you using challenging words they find in the dictionary.
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AT HOME STUDY SKILL ACTIVITY #9
Hidden Treasure
A map is a special kind of drawing or picture that shows an area in
detail. It is important to be able to get information from maps.
Benchmark 1: Writing EALR 2.0; Reading EALR 3.0
The student writes in a variety of forms for different audiences and
purposes.
The student reads different materials for a variety of purposes.
Materials needed:
Paper, pencil, colors, markers, and/or colored pencils
Activity:
1.

Choose one area that your child knows well (your house, your
yard, their bedroom, etc)

2.

Ask your child to make a detailed drawing of the area you chose.
Have your child label important items and/or major landmarks
on their map.

3.

Tell your child you are going to hide an item somewhere in the
area they drew. Note the location on their map and ask them to
use the map to find the item.

Extension Activity:
Hide several "clues" to find a hidden item. Note the location of the first
clue on their map. As they find each clue it should give them the
location of the next clue and so on. Take turns using the map to find the
"hidden treasure!"
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AT HOME STUDY SKILL ACTIVITY #10

The Peach Cafe
Being able to organize information is an important study skill.
Opportunities for organizing information through writing are all
around us, even when the subject is food.
Benchmark 1: Reading EALR 1.2
The student understands the meaning of what is read.
Materials needed:
Menus, paper, pencil
Activity:
1.

Go with your child to several restaurants to ask for free copies
of their menus.

2.

Ask your child to read several of the menu items with their
descriptions.

3.

Ask your child to make up a menu of their own for an imaginary
restaurant (Examples: the Peach Cafe or Peach Bake Bistro) with
creative descriptions.

Extension Activity:
Prepare a meal based on the menu items listed. Allow family members
to "order" a meal from the menu you created.
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AT HOME STUDY SKILL ACTIVITY #11
Family Letters
Adding detail to writing can enable students to share important
information and events. Being able to organize this information into a
logical sequence is also an important study skill.
Benchmark 1: Writing EALR LO; Reading EALR 3.0
The student writes clearly and effectively.
The student reads different materials for a variety of purposes.
Materials needed:
Letters (from grandparents or other family members)
Activity:
1.

Select a family member your child knows well and likes. Ask the
family member to write a letter to your child. The letter should
tell a story, funny event, or something about your child.

2.

When your child receives the letter, have them read it. Ask your
child to write a letter in return to the family member. Ask them
to tell a story about the family member that the family has
shared. Have them answer and ask questions in return.

Extension Activity:
Repeat the letter with another family member.
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AT HOME STUDY SKILL ACTIVITY #12
Creating a Diagram
A diagram is a special kind of labeled drawing or picture that shows the
important parts of something. It is important to be able to get
information from diagrams.
Benchmark 1: Writing EALR 2.0; Reading EALR 3.0
The student writes in a variety of forms for different audiences and
purposes.
The student reads different materials for a variety of purposes.
Materials needed:
Scissors, old magazines or newspapers, and a black marking pen
Activity:
1.

Choose a picture from a magazine or newspaper, one that your
child can tell what is in the picture.

2.

Ask your child to label the items in the picture you chose.

3.

Ask your child questions to demonstrate they know how to use a
diagram. Some examples may be:
Q:

What is the

made of?

Q:

Where is the ___ located? (listen for directional
words like: in front of, beside, behind, on top of, under, on
the right side of, etc.).

Q:

What is the

in?

Extension Activitv:

l

Ask "why" questions like: "Why do you think the _

is under the _ ?"
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AT HOME STUDY SKILL ACTIVITY #13

Comic Strip Order
When children read, it is necessary to keep major events in order.
Children can learn a sense for order while reading comic strips.
Benchmark 1: Reading EALR 2.0
The student understands the meaning of what is read.
Materials needed:
Your child's favorite comic strip, scissors
Activity:
1.

Find a comic strip that you and your child enjoy.

2.

Before reading the strip, cut it out and separate the frames. Mix
them up and ask your child to put the frames in correct order.

3.

Once they are in order, have your child read the comic strip and
tell you what the strip means (or is saying).

Extension Activitv:
Ask your child to retell their favorite story . Write their responses in
sentences on strips of paper. Ask your child to illustrate each sentence.
Mix up the illustrated strips and have your child paste them in order on
a separate piece of paper.
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AT HOME STUDY SKILL ACTIVITY #14
Building/Analyzing Stories
Stories are written in much the same way that houses are built. Just
as houses have floors, walls, and a roof, stories have basic parts. Every
story has characters (people or animals in the story), a setting (time
and place the story occurs), a problem (a difficulty that the
character(s) have to overcome and solve), and a resolution (a solution
to the difficulty or problem). Knowing the parts of a story helps
children understand the whole story.
Benchmark 1: Reading EALR 2.0
The student understands the meaning of what is read.
Materials needed:
The book James and the Giant Peach, by Roald Dahl, paper, and pencil
Activity:
1.

After reading the book James and the Giant Peach
Ask your child to make an outline on lined paper as follows:
Title:
Main Character:
Setting:
Problem:
Resolution:

3.

Ask your child to read part of the story that identifies the
characters. Ask questions such as:
Q:

Is James Henry Trotter a character in the story?
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Q:

In the story is he the main character? (Yes, the story is
mostly about James and his adventures with the giant
peach).

Q:

Ask your child where the story takes place (town, city,
country, today or in the past).

Q:

What makes you think so?

Q:

What was the problem the main character of the story
was having/facing?

Q:

How was the problem in the story worked out?. (That is
the resolution of the story).

Extension Activity:
Change the ending to the story. Ask your child, what if... ?

CHAPTERV

(

Summary

The purpose of this project was to develop a parent/teacher handbook
that contains lessons and activities to help elementary school students
develop independent study skills. While average students may learn how to
use these skills, low-ability students may need to be taught when, as well as
how, to use them and parent involvement is critical in developing these skills.
Lessons and activities contained in this handbook attempt to introduce a
variety of study skill strategies in easy to use "At Home Study Skill
Activities" for families that complement the classroom curriculum. Activities
were developed at a third grade level based on information from the book
,James and the Giant Peach, by Roald Dahl. However, lessons and activities
contained in this project could by modified for a variety of grade levels,
subjects, and/or content areas.
Some of the limitations to the implementation of a successful study
skills program include: socioeconomic factors, time, culture, language, and
family literacy. The activities included in this handbook emphasize reading
and writing as a vehicle for introducing necessary study skill strategies.
Classroom accommodations were necessary for those students not reading at
grade level. Those accommodations included: books on tape, paired reading,
and shared reading. Additional time was available for students before class to
work with community volunteers to complete "At Home" study skill
activities.
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Research shows that parent involvement plays a vital role in fostering

children's cognitive growth and academic success. When parents become
more knowledgeable about their child's learning, the child benefits.
Therefore, it is especially appropriate for teachers to encourage parent
involvement at home. Reading activities like read alouds, shared reading,
books on tape, and at-home enrichment activities can be sent home with
students in order to develop good study habits. Teachers can also send home
suggestions for games or group activities that parents and children can share.
Through shared activities students see that parents value education which
helps set the stage for future study habits.
"At Home" study skill activities included in this project were selected to
present specific study skills in an easy to read format. The Essential
Academic Learning Requirements ( EALRs) in reading and writing for
Benchmark 1 were included with each activity and the purpose for the study
skill was given in an effort to educate the parents as they become partners in
their child's education.
These study skill activities were presented as part of a summer school
reading and writing program provided by the West Valley School District.
Study skill lessons were presented in the classroom and at home study skill
reinforcement activities were sent home with students two or three times per
week because of the shortened five week summer session.
There was a noticeable improvement in student writing summaries
over the five week period which was demonstrated by writing samples
collected at the beginning and end of the five week summer session. Students
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demonstrated successful study skill behaviors by using mind maps, sentence
strips, maps, and diagrams to write summaries for the literature unit.

Conclusion
A review of the research on study skill strategies and and parent
involvement influenced my view on "At Home" activities and partnerships
with parents in developing good study skills. Providing parents with at home
enrichment activities has a positive impact on student's study skill habits.
Research tells us that teachers who are successful at promoting parent
participation in the early grades ask parents to discuss school activities with
their children and suggest ways parents can help teach their children at
home. These teachers also send home suggestions for games or group activities
that parents and children can share. Through these shared activities
students see that parents value education which helps set the stage for future
study habits.
Recommendations
Activities included in this project were selected to provide specific skills
for students in a third grade summer school program based on information
from the book ,James and the Giant Peach. by Roald Dahl. Although the study
skill activities outlined in this project were for reading and writing, study
skill strategies for math could also be included. It is recommended that
teachers adapt and modify the lessons, activities, and strategies discussed for
their students' ability levels, grade level, subject, and/or content area.
Although this program has been implemented, it is recommended that
evaluation forms be included for each "At Home Study Skill Activity" to give
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feedback to teachers and improve communication between home and school.

Activities in this project may need to be modified for English as a second
language learners. In addition, materials necessary to complete these
reinforcement activities must be provided for students who do not have the
necessary supplies at home.
Research continues in the area of study skills and it is important that
teachers continue to review current research literature, attend professional
development workshops, and implement strategies that will help students
develop successful independent study skill strategies. The program outlined
in this handbook is designed to allow for change and adjustments must be
made as students' needs change.
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